
Day of the Western Sunrise Educational Toolkit

Introduction
On March 1st, 1954, at 6:45am, the United 
States tested Castle Bravo.  The first in a 
series of thermonuclear detonations 
dubbed Operation Castle, Bravo was three 
times larger than the Americans predicted, 
with a yield 1000 times greater than 
Hiroshima.  It was, and is to date, the 
largest and most devastating U.S. nuclear 
test, and set the stage for what would be 
massive policy change with respect to 
weapons testing. 

85 miles away from the epicenter of the blast, the fishing boat, Daigo Fukuryū Maru, (Lucky Dragon 
No. 5) floated on the calm Pacific.  The 23 person crew crowded on deck as the dull morning sky 
turned to a brilliant yellow and red.  “Look!  The sun is rising in the west!” the fishermen were 
heard to say.  Japan’s defeat in World War II was a fresh memory for these young men.  Because 
pictures of Hiroshima and Nagasaki circulated in newspapers and movie theatres, as the color gave 
way to a gigantic mushroom cloud, the fishermen knew they were witnessing the detonation of a 
nuclear weapon. In an instant, the lives of these 23 Japanese fishermen would never be the same. 

Castle Bravo, only the second thermonuclear explosion on the face of the planet, represented a 
dangerous shift in an already deadly technology, a shift from which the entire planet would suffer. 
Fallout from this test included coral reefs decimated by the force of the blast and radioactivity.  
Fallout also reached the stratosphere and was detected as far away as North America and Australia. 

A series of six detonations, Operation Castle would be declared a success by the U.S. government 
as the U.S. proved its ability to create and deploy thermonuclear weapons.  However, the toll on 
the environment, the Marshall Islands and Marshallese people, the Japanese tuna industry, and 
generations of Japanese survivors would prove to be irreparable.  The Lucky Dragon is a small 
piece of this story, but its importance is undeniable.  Had Daigo Fukuryū Maru not made it back to 
its home port of Yaizu, the United States would have been able to continue its testing undeterred 
and non culpable. 

The goal of this educational toolkit is to provide 
educators with a platform from which to teach 
the many subjects that arise in this film.  It is 
meant to be thought of as a base of ideas that 
will shift and transform as different educators 
and groups of students engage with the material. 
Issues raised in the film can best be taught to 
students in middle school grades and above, with 
strong connections to history, art, and science 
courses. 
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Meet the fishermen...
Matashichi Oishi was the refrigeration 
man on the Lucky Dragon, responsible for 
the preservation of the fish.  He vividly 
recalls watching the mushroom cloud rise 
out of the Pacific.  He painfully recounts 
learning about his stillborn child, an effect 
of exposure to the radioactive fallout.  A 
retired business owner and author, Oishi 
now lives in Tokyo and regularly speaks in 
support of the anti-nuclear movement.

Susumu Misaki was a wheelman on the 
Lucky Dragon.  Misaki and his wife, Teruko, 
speak candidly about their their friends and 
relatives deserting them after the incident.  
Believing radiation was contagious, Misaki 
was told his children would die simply by 
being close to him. The Misaki’s opened a 
restaurant in Shimada City.  Susumu passed 
away on February 5th, 2019. 

Masaho Ikeda, engine room worker, 
was asleep at the time of the blast but 
awoke suddenly when he heard the 
sound concussion. His fiance’s family 
called off their marriage after Ikeda 
was exposed to radiation from Castle 
Bravo.  When asked about his lost love, 
Ikeda quietly recalls, “Maybe it was for 
the best that I didn’t marry her.” Ikeda 
lives quietly in Yaizu, and occasionally 
speaks in support of the anti-nuclear 
movement. 
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Lesson 1: (Pre-screening lesson)

An Overview of Nuclear Warfare

In this lesson, students will be introduced to the advent of nuclear weapons and their 
involvement in global conflicts leading up to the Castle Bravo and Lucky Dragon Incident on 
March 1st, 1954. 

Essential Questions:
-Is the world safer because nuclear weapons exist?
-If one country is allowed to have nuclear weapons, should all countries?

Activities:

1. Introduce students to Albert Einstein and Franklin Delano Roosevelt. Explain the 
significance of each man’s role in the establishment of the Manhattan Project by 
analyzing Einstein’s letter to FDR from August 2nd, 1939 (included). Use the Analysis 
sheet to have students gather information then craft a hypothetical response to Mr. 
Einstein from Franklin D. Roosevelt. 

2. Show students the timeline infographic related to Building A Bomb, and have them 
analyze the events.  In groups or teams, have them dissect the timeline and fill in the 
‘cause and effect’ sheet, analyzing how each step in the process afforded the next 
one. End the lesson with Hiroshima and Nagasaki, but make sure students know the 
difference between the TESTING of nuclear weapons, and the USE of them in WWII.

3. After Japan surrendered, the U.S. continued its nuclear research by testing weapons 
in Nevada and at the Pacific Proving Grounds in the Marshall Islands. Other countries 
followed the lead of the U.S.  Present the information in the Drawing Conclusions 
page to students.  Break them into teams and have them analyze the infographic and 
present their conclusions to the class.  This activity could also be used as homework 
or turned into an individual assignment or paper.  
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Lesson 1: (Pre-screening lesson)

An Overview of Nuclear Warfare

Analysis of Einstein’s Letter
Have students analyze and comment upon Einstein’s four “facts and recommendations,” and 
compose a hypothetical response from President Roosevelt.  How would you react to the 
following information?

“...it may become possible 
to set up a nuclear chain 
reaction…”

“...extremely powerful 
bombs of a new type 
may thus be 
constructed…”

“...task a person who 
has your confidence…”

“...to speed up the 
experimental work...by 
providing funds…”

Einstein... Student Response...
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Lesson 2: (Pre-screening lesson)

The U.S. and Japan: A Shared History

Country Comparison: The US and Japan

Use this sheet to take notes on what you read from the handouts.

The United States JapanWhat are the...

Strengths

Weaknesses

Challenges

How could the history of these two countries lead them to war?  

What obstacles exist in creating a sustained peace between the US and Japan?
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Wonder, Think, See
Have students fill out this page as they watch the film.  Use in all lessons surrounding Day of the Western Sunrise. 

WONDER: What questions do you have?

THINK: What ideas were sparked by the film?

SEE: What images stick in your mind?
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Lesson 4:
Understanding the Storytelling of Kamishibai

In this lesson, students will be introduced to the documentary film Day of the Western Sunrise 
while comparing the modern art form of the graphic novel with the traditional Japanese art of 
kamishibai storytelling. 

Essential Questions:
● What was the potential impact of such testing on people and on the environment?
● How can various art forms be used as a means of communicating the importance and 

impact of historical events?

Activities:
1. Using the Cause & Effect Timeline Activity, review the events of the U.S. nuclear testing 

on Bikini Atoll and its impact on the Lucky Dragon No. 5. Ask students to explain why it 
is important to understand the order of events.

2. Introduce students to the traditional storytelling of kamishibai using the Kamishibai: 
Storytelling in a Box page. Ask students to take a recent event, such as their last 
birthday, and sketch a simple four picture summary of the day. Discuss what actions 
they decided were important to include and what they decided was irrelevant to the 
telling of the story. Explain how a kamishibai storyteller uses graphics of key events to 
tell a story in an entertaining and memorable way.

3. Watch the film Day of the Western Sunrise with the class. Have students reexamine 
select parts of the story and the artistic work of the director and his team to practice 
developing single drawings and narrations for the story of the fishermen.

4. Challenge students to independently select four key events from the film to represent 
as graphics if they were to make a set of kamishibai story cards for the film. Have 
students create sketches for their ideas along with giving each card a title and 
reasoning as to why that event and/or graphic should be used as an essential 
component of retelling the story of the Lucky Dragon. This may be assigned as 
homework. 

5. Have students in small groups share their ideas for the four kamishibai story cards. 
Bring the class together to get an idea of what events the students thought were most 
important in retelling the tale. Relate this process to the process of filmmaking and 
how an artist can take a historical event from a collection of news reports, articles, and 
interviews to film while addressing the challenges of trying to decide what to include 
and not include. 
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Lesson 4: (continued)

Understanding the Storytelling of Kamishibai

A Kamishibai Inspired Documentary Film
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Lesson 6: (continued)

Curating History

Museum Matters

1. What makes an object worthy of display?

2. What objects do we keep and why?

3. How do we best display objects-so they can be studied, or in ways that 
emulate their original function? Why?

4. Is it the responsibility of a museum as well as the curator to ensure that 
the narrative is being told in an ethical and fair way?

5. How do museums support the narrative of the victim? The perpetrator? 
Should museums be “taking sides?”

6. What makes a museum relevant?
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